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Chapter # 01 Introduction

1.1.Introduction to the Research
Considerable research has been carried out in order to study the importance of
professional development of English teachers. It aims to investigate why professional
development is important for English teachers, and what impacts does it have on the personal
identities of the teachers. The study will also explore the two way cultural impact on teachers’
continual professional development.
The concept of CPD (Continual Professional Development) signifies the process of
continuous growth for professional on two aspects – broad and narrow. The broader aspect views
CPD as a long term process which not only helps an individual to develop some required set of
skills but helps them to grow as a person, and induces maturity in the individual. This allows
individuals to grasp the opportunity of attaining different roles and responsibilities. The narrow
aspect of CPD is concerned with the acquisition of some particular set of skills required for
completion of some specific task, for instance technical training of teachers for acquisition of the
skills of using classroom related technologies to enhance their teaching capabilities.
The main purpose of conducting this study was to understand the experiences faced by
the English teachers in Qatar with respect to their continual professional development. This
involved a study model based on three concepts – culture, identity, and CPD.
Being the third most spoken language of the world, English has acquired the status of a
global language. Information related to almost every subject is abundantly available in English
language, which has increased its importance and made it one of the important tools of global
communication (Ethnologue, 2014). This requires the teachers to keep their language skills
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updated and continuously develop themselves to improve their teaching skills. In almost all
important affairs like international trade conferences, exhibitions,and government indulgence
meetings on international levels English language is mainly used for communication.
Over the years, researchers have identified the need to identify issues regarding identity
teachers have to face,and its impact on culture, class rooms, and school lives of students (Hayes,
2009).
The data for this research was collected in form of non-structured narrative interviews,
collected from 20 English teachers, with at-least 3 years of teaching experience belonging from
different schools of Qatar. The interviews have been conducted primarily to understand their
perceptions, feelings, and experiences regarding teaching English, and how they interpreted it.
Most of teachers were foreign nationals residing in Qatar. The teachers selected for data
collection had different cultural backgrounds, and belonged to different countries. This
diversification in the data collection method helped to make the findings of this research more
reliable regarding the cultural impacts, and prevented the results to be confined to the realm of
local culture of Qatar.
Professional development is considered as something which is exclusively for those
individuals who are driven by their internal motivation and ambitions of career (Craft, 2000).
However, this theory has its drawbacks. It considers teachers as individuals with no outer
connection and assumes that they are no longer a part of the society as a teacher. This isolation
can no doubt enhance professional development but may cause exhaustion, confusion,
frustration, and stress (Bowen & Marks, 1994; Kohonen, 2002). Therefore, this approach might
lead to institutional problems like low morale and high stress.
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This study also discusses the approach of teachers’ professional development as an
institutional progress. A balance is mandatory to understand the institutional needs especially
when considering the individual professional development. The positive aspect of this approach
is that it recognizes the expertise and individual importance of the teacher. Secondly,
professional development is considered to be fuelled by the teachers’ own interest. Being under
the process of professional development creates a sense of ownership and commitment towards
the job.
Another approach of professional development with respect to identity discusses the
concept as a phenomenon which is subjected to continuous change and is moulded by the life
experiences of an individual (Gee, 2000-2001; Norton, 2000). In this approach, different
dynamics of identity development were examined, such as, beliefs, personal experiences, and
perceptions. According to Norton (2000) language teachers are more prone towards adaptation of
diverse social and cultural roles. The study also emphasizes on the role of socialization as a key
aspect of building identities. The chosen candidates for this research belonged to different
backgrounds and their ideas regarding society and past socialization experiences greatly
influenced their perception about teaching and the importance of CPD.
The study also sheds light upon the transitions faced by the roles of teachers. Previously,
the profession of teaching was more teacher-centred and now it has become more studentcentred. The influence of technological development was also found to be immense as it led to
development of new teaching methods. A teacher has to cater with some diverse roles, such as,
facilitator, mentor, guide, friend etc. This requires the teachers to come up with advances in their
teaching methods and creates the need to consider the incorporation of professional
development.
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The second model of the framework is culture. Culture is also thoroughly studied in this
research paper. The study aims to identify and analyse the relation between the English teacher’s
continual professional developments and the cultural influences. The study will also help
strengthen the idea that in order to achieve individual professional development, it is important
to work towards organizational development and growth. The study will also help to identify the
efforts which are needed from the management of the schools in order to motivate teachers to
achieve professional development. Furthermore, the study will also analyse the impact of cultural
differences amongst English teachers and their colleagues, management, government, and
students. This will help to develop a better understanding of the cultural impact, and shall help in
identification of new ways to remove associated problems.
Another understanding being discussed in this research is regarding the teaching styles
and the factors that influence them. What are the aspects which are thought to make a teaching
style “right” for a particular classroom? Can it be taught to teachers or does it come with
experience? Should the teaching style be left for the better judgement of the teacher or is it
situational depending on the students and their level of understandings? With the help of the
collected data and previous literature, this study identifies and analyses the different influencing
aspects of teaching styles and how can it be influenced with CPD. This aspect is also interrelated to with the restrictions which are faced by the teachers form the management and
governments end lack of resources regarding teaching methodology and learning styles.
This research paper will help future researches by identifying the key aspect of CPD and
if they should be implemented or not. Many of the researchers argue that CPD is important for
personal growth of teachers as it enables them to deliver their knowledge and understanding of
the language to the students with more efficiency and effectiveness. Teaching is considered to be
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a noble profession and when teaching language, the level of trust the students place in their
facilitator is immense. Once going through the CPD, teachers will have a strong grip on selfactualization. This infuses constant learning and hence improves teaching.
However, it is also argued that the professional development offers only short term
benefits and is considered to be a waste of time. As mentioned in previous studies (Craig, 2003),
even if the results are positive for CPD, they are not applicable and sometimes irrelevant to the
teaching profession in real life. It sometimes requires teachers to go through some aspects and
actions which are of no use regarding the growth of students or teachers, and proves to be less
important.
The aspect of group work explores how collaboration of different teachers and a fusion of
their teaching styles can impact positively or negatively on the professional development of
teachers and their collective teaching methods and styles.
This study shall highlight the main issues being faced by the English teachers regarding
their professional development and betterment of the teaching methods. The study will also
investigate how teachers can benefit from undergoing continuous professional development
programs. The study will also shed light on the aspect if dedicating resources to CPD would
offer any value on enhancing the capacity of teachers or not.
It is important to understand the importance that teachers have. They are the means to
develop the future in face of younger generations. They should be considered by the
administration as an asset which needs to be improving through various methods, such as CDP,
in order to achieve the long term benefits for the society. With the help of the results of this
study, it will be identifiable as to what measures are to be taken to improve the current
developmental skills of the teachers with respect to culture and identity. The findings shall also
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give a clear understanding regarding the needs of the students, how can they be fulfilled, and
what will be the cumulative benefits for the society (i.e. for the students and the teachers) which
would be derived by the initiation of CDP programs.

1.2.Contextual Background
The previous section of this chapter has introduced the research topic of this study. It
defined, discussed and highlighted the multiple dimensions of CPD. It has been found that
culture, identity and CPD are itself are core element for teacher’s professional development,
hence, in this section, the researcher tried to present the sound background of these context. The
contextual analysis has discussed each section separately in broad manner, and tried to evaluate
its importance in teaching profession. For this purpose, the researcher tried to present
considerable number of examples to strengthen the background for teachers in Qatar’s schools.

1.2.1. Continued Professional Development (CPD)
CPD (2016) explained the benefits of CPD both for individuals and organizations. For
former, it helps them to become more competitive and effective professional because, training
and learning enhances their overall confidence and capability and help to expand the career
aspirations. In induces the capability of acceptance in professionals and help them to adapt in
work environment and be more efficient with time. Professionalism along with self-development
is core ideas of CPD, which open bundle of opportunities to fill the knowledge gaps and seek
improvement. Those who provide training on CPD, provide certificate attendance to
professionals as proof of their training and professional development. As far as organizations are
concerned, CPD (2016) further highlighted that those firms which provide this training have
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positive brand perception and usually they are recognized in market. The internal
implementation of CPD helps to stimulate and promote health and positive learning with
satisfied and high-skilled workforce. Some organizations specifically hire certain staff to provide
CPD trainings to other employees. However, those who are unable to do so also use outsourcing
resources to fulfill requirements of staff.
Health Professions Council (2010) is a regulator body in UK which is concerned with
ensuring public safety and profession. For this purpose, it keeps register of different
professionals belonged to numerous fields of health care sector from psychologists to therapists,
to keep high standards of professionalism, skills, and training for them.In this regard,
ithighlighted in its annual report that in 2010 154 programs on CPD were conducted in England,
20 in Scotland, 12 in Wales, 8 in Northern Ireland, 4 in Channel Islands, and in Isle of Man.
Grant (2011) highlighted the significance of CPD in context of healthcare and dentistry
that it helps doctors to improve their performance in certain areas after participating in CPD
programs. Hence, it has been opined that there is a direct link between activity programs of CPD
and performance improvement in doctors. Nonetheless, AMRC (2010) asserted that in order to
enhance the performance of doctors and clinicians, there is a need to target and manage CPD in
effective manner. In this regarding, the planning phase of CPD program is vital because, at this
stage, the strength of overall program can be ensured as valid and appraised. Similarly, there are
plans for personal development and annual assessment, which help to promote the enhancement
of performance (PSI, 2010).
Galanouli (2010) stated professional development for teachers is not as simple as it
sounds. Rather, in consists on highly complex emotional and intellectual issues, which can come
across to teachers during the efforts to raise their professional standards. In the context of
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schools, social histories of both teachers and schools matter a lot along with working
environment and students for CPD’s effectiveness. It has been further discussed that in UK, the
government’s intervention did not fail to address issues of professional development in teachers.
In fact, there are performance oriented programs which normally consist on the activities of
professional development; however, they are unable to provide follow-ups to ensure quality and
sustainability. In this regard, CPD is most organized and traditionally considered as high scoring
program to fulfill needs and priorities of teachers’ development, recognized by policy bodies
such as OFSTED.
Crow and Smith (2006) discussed that there are multiple tools through which CPD of
lecturers of higher education can be measured. Some tools are more effective than others to
promote positive practice of professionalism. In this context, reflective conversations among
peers regarding college problems is one of those tools, which has proved as significant catalysts
to strengthen the environment co-teaching. The reflective conversations yielded by this coteaching further generate joint reflections on teachers’ shared experiences and added another
element in their professional learning. Through this practice, there appears a shared
understanding and new meanings of certain practices and experiences.
Birman, et al. (2000) explained that there are six approaches through which professional
development of science and mathematics’ teachers can be enhanced and improved. These
approaches are named as form, duration, participation, content focus, active learning, and
coherence. Form involves those activities which are designed as conference or traditional
workshop for network of teachers, study groups, task force, committees, internees, research
projects, and mentors etc. Second, duration stands for number of hours which participants invest
for implementation of activity. Third factor is participation, in which groups of teachers from
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similar department, school or grade participate in collective manner. This approach also
highlights the factor about the tendency of teachers to perform either at individual or group level.
Fourth approach is content, which seeks the role of professional development training on
improvement and deepening of teachers’ knowledge about science and mathematics’ content.
Fifth, professional development is concerned with inducing active learning in teachers that what
type of opportunities they are able to obtain, in order to get engaged in eloquent analysis of
learning and teaching. Finally, these programs for professional development are concerned with
encouraging the constant professional communication amid instructors, and incorporation of
those experiences which could help teachers to get their targets along with aligning with specific
standards of assessment.
According to Bolam and Weindling (2006), the efficient CPD training programs may
yield to positive changes in teaching practices of teachers, students’ learning achievements, and
overall improvement in schools’ performance. Miller and Glover (2007) and Mcnicholl and
Noone (2007) agreed with each other that the most pertinent and commonly seen benefit of CPD
is improvement and enhancement in knowledge of teachers after performing in training
programs. Nonetheless, the positive effects have also been witnessed and reported regarding the
overall attitudes of teachers and their beliefs as a professional person (Pedder, 2006). In context
of long term benefits, those teachers who acquire this training are able to efficiently plan the
lesson, improve their teaching methodologies, and bring improvement in their assessment
criterion (Boyle et al. 2004). In similar manner, Cordingley, et al. (2005) identified that the CPD
training enhances the team work and collaborative skills within teachers and bring them out from
the notion of individualism.
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Opfer and Pedder (2010) explained three different types of benefits cast by CPD on
teachers in England that there is direct impact, indirect impact benefit to teachers, and indirect
benefit to schools. In case of direct impact, CPD enhances the teaching practices of teachers,
improves their relationship with students and promote those practices within schools which are
desirable by both teachers and head teaches. Second, in case of indirect benefits to teachers, CPD
provides credibility to teachers’ position and status and enhance their career prospects, in which
salary is quite significant and consider indirect advantage to instructors. Finally, through CPD,
the recruitment and retention of teachers improve, which brings indirect benefits to schools.
With reference to schools, Peddder (2006) further highlighted that the conditions of
schools play important role to facilitate professional and learning environment. In this regard,
several studies on CPD mentioned it several times that the culture of school not only proves as a
key factor to induce professional learnings in teachers but also help in successful
implementations. In addition, it also brings positive results on the performance of schools’
leadership and the practices of management.
European Commission (2015) discussed another dimension in context of CPD that there
are considerable differences between male and female teachers to acquire CPD training
programs. For example, there are cost issues andfamily responsibilities for female teachers which
prevent them to seek their professional development. Similarly, they face multiple types of
problems if they intend to go to abroad for further career development trainings.

1.2.2. Identity
The concept of identity has been addressed by Mead and Erikson (as cited in Kozminsky,
2011) that personal identity is that concept or process which constantly develop throughout the
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times. Normally, it is nurtured by interactions which one goes through with throughout the life.
From outside, the concept of self seems hypothetical and subjective in nature, nonetheless, its
practical demonstration has been faced by person himself as real and tangible. Similarly, the
construct of self-identity is also an ongoing process which keeps evolving itself through personal
negotiations both at intra and inter level and through social interactions. In this regard, a person
is able to develop the sense about who he really is and how others perceive and identify him in
given situation. In addition, self-identity is closely associated with the concept of self-esteem,
hence, person feel some sort of challenge or threatened, when is come across with changes which
might his perception of self-identity.
In context of care, Panel (2011) further described the concept of professional identity that
those values and ethics which are practiced at cross-professional framework, plays important part
to create professional identity of care practitioners. This identity is both professional and crossprofessional in the way that on one hand it is patient-centric in which quality care to patient is
prioritized. On the other hand, it seeks community oriented approach in which it seeks to give the
common purpose of developing quality health care to society or community within health
system.
In similar context, Beijaard, Meijer and Verloop (2004) discussed the concept of
professional identity which is related with the questions of Who am I as a professional. Zembylas
(2003) further explained that the perception of teachers regarding their own professional identity
play huge influence on their self-determination, competency, relatedness, and sense of
autonomy. This identity helps them to determine the paths for choosing professional
development and improve their overall attitude regarding educational reforms and changes.
Professional identity is a source for continuous life story by utilizing their routine professional
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experiences which develop the core of this identity. Hence, it is not a static or stationary
phenomenon, rather it denotes upgrading, moving and highly dynamic processes which helps
teachers to confirm their identity and continue the process of identity reconstruction.
Trent (2012) further identified that there are two types of identity, in-discourse and inpractice. Identity in-discourse has constructed, developed and negotiated through the means of
language and debate. On the other hand, identity in-practice is some sort of action-related
approach to comprehend the concept of identity within the paradigm of social tasks and
practices.
Komba, Anangisye and Katabaro (2013) illustrated that teachers’ professional identity
that it depends on both internal and external elements. The internal elements are comprised on
the notions of internal willingness to demonstrate one’s self in ethical manner and in compliance
with standards codes of performance. On the other hand, the external factors are comprised of
teaching experience, professional membership to certain situation and certification. The authors
further found that the teachers’ professional identity is deeply associated with new experiences,
exposure of innovative challenges, constant interaction with students, mentors, and colleagues,
training in teaching pedagogy and new content along with use of latest technology in classroom.
Dam and Blom (2006) discussed the concept of identity that it is a constructive process in
which both social and cultural factors are involved. These factors are crucial for developing
professional identity for a teachers. When teachers move in society, get socialize with others and
infer other’s actions and behaviors, it results into their in their own mode of behavior and
actions. These behavior and actions collectively make their social reality, and yield the symbolic
conceptualization of identity.
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In this regard, Day, Elliot and Kington (2005) identified that when educational policies
are changed and gone through with certain reforms, they can cause challenges for teachers and
educators in terms of identity. In such situation, teachers normally come across with the crisis of
professional identity, which negatively influences their commitment toward their teaching
profession and block their motivation, personal satisfaction, self-efficacy, self-esteem, and
professional pride by disturbing internal professional coherence.
Kozminsky (2011) identified that during the times of chaining environment due to certain
policy or reforms, there are four types of stress or challenges associated with teachers’
professional identity, knowing vs. constantly learning, learning vs. teaching in a content,
participating in democratic discourse vs. hierarchal discourse, and control culture vs.
empowerment culture. As far as knowing vs. constant learning is concerned, it is the rift between
two beliefs in which former entails that teachers should be well qualified and able to demonstrate
valuable knowledge and skills which would help them to deal with challenges in school
environment. However, the second belief holds the opinion teachers should be capable to learn in
uncertain environment and this quality should be part of their core experiences, which should
reflect in their course of continuous learning. Second, educating vs, teaching a content targets the
professional identity of teacher (which varies with respect to culture, ideologies and reforms).
Hence, it asks that whether teachers should have the qualities of caring, communication skills
and ability to respond to diversity, or he/she possess the academic knowledge of about the
teaching content, knowledge of particular discipline or academic curiosity. Third, the tension on
discourse of democratic or hierarchical division reveals that democratically, teachers make their
professional identity through the ways of open dialogues, coordination and partnership with
colleagues, students, and parents. In the contrary, in hierarchical context, policy makers are
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responsible to set the standards for educational discourse and they pose considerable challenges
to teachers’ professional identity who try to perceive it through democratic means. In this
situation, helplessness, fear, and feeling of threat is very common. Finally, the tension between
controlled and empowerment culture put direct impact on teachers’ performance. The educators
are normally controlled along with their teaching methodologies. Consequently, the feelings of
self-doubt, unease and uncertainty emerge, which try to resist the reforms (Kozminsky, 2011,
p.17).
Archibald, et al. (2011) added another element in this discussion that communities for
professional learning are very significant for development of teachers’ identity. In these learning
communities, teachers’experiences are far more than just to remain in contact with students’
learning. They improve their teaching pedagogies in a safe and stable environment and try new
teaching approaches. Similarly, in context of communities of practice, Farrell (2011) and
Wenger, et al. (2002) explored the role of ESL teachers’ professional identity. It has been found
that their identity grows on daily based experiences, which happen within the communities of
practice. It is due to the reason that these share certain common issue or agenda, enrich their
knowledge about it, and develop expertise on it by daily interactions.
With respect to identity of teachers in context of CPD, Soloman and Tresman (2006)
aimed to explore the role of CPD to investigate and develop the professional identity of teachers.
Their study found that the profession of teaching has built upon certain values, knowledge and
beliefs, which each teacher is supposed to follow. The authors applied CPD programmeson few
science teacherswith respect to negligible input of content related to science and found that the
perception and practice of primacy science teachers has evolved. In this regard, the
implementation of CPD program has strengthened the personal confidence of science teachers,
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which in long run enriched their identity perception about themselves. Similarly, they were able
to make improvement in their professional judgments.

1.2.3. Culture
Schleicher (2012) emphasized that the cooperative and collaborative work culture is
getting huge recognition in context of schools and now consider as basic responsibility of
schools’ leaders and heads. In this context, some examples from OECD’s country given that in
Norway, Finland, Sweden, and Denmark, there is background history teachers’ cooperation and
teamwork in primary schools. However, in Ireland, these practices are relatively new and
innovative. Similarly, in Finland, school leaders are also supportive of collaborative culture and
teamwork environment in schools. In this regard, they discussed that the sharing of ideas and
resources along with mutual support helped them to overcome the numerous professional and
personal challenges and fulfill the schools’ demands within given time and energy.
Similarly, this idea has also supported by EC, EACEA, and Eurydice (2015) that in
teaching profession, work experience, age, gender are nor source of job satisfaction. Rather,
those teachers are satisfied with their jobs who have conducive and positive school environment
which polishes their career aspirations. In this context, it has been argued that those teachers who
are satisfied with their jobs are also tend to satisfied with their teaching profession. The main
factors for this satisfaction are school’s cooperative culture, assessment of teachers’
performance, and positive teacher-student relationship. With respect to school’s evaluation of
teachers’ performance, the report found that teachers do not perceive their assessment as
administrative or managerial task, rather, it is a vital source to enhance their career development.
This factor become more productive when school’s culture is decentralized in nature. In this
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regard, teachers may collectively collaborate with school heads, students, parents and colleagues
and can also participate in running school’s administration along with shared responsibility.
Bolam and McMahon (2005) also agreed with this notion that the internal ethos and
culture of school, along with quality administration and leadership, access of resources, level of
workload, and nature of school’s atmosphere play major role to support teachers in developing of
their professional development.
With respect to organizational culture, Maughan, Teeman and Wilson (2012) illustrated
about the significance of schools’ culture and its impact on teachers’ performance. They stated
that the culture influences everyone within school and the role of head teachers along with senior
management, is central to establish the philosophy of culture in the premises of school and
classes. The authors further asserted that the significance of school’s culture get more
strengthened when it is associated with CPD.
Lofthouse, Leat and Towler (2011) highlighted that specialist coaching and collaborative
coaching are significant factors for teachers’ professional development. The former stands for
structured, planned, and sustained processed to enable the specific aspect of teachers’
professional development. On the other hand, when this framework applies on two or more
teachers with specialist sources with the aim of enabling them to get new set of skills and
knowledge for daily practice, it is called as collaborative coaching. The authors emphasized that
these types of coaching play important role to develop teachers’ professional skills in context of
school’s culture and environment. When the management is hierarchical in nature and constantly
conducts auditing on schools’ and teachers’ performance, than the learned skills of teachers
(which they acquired from coaching) get consume in to fulfill these administrative details and
teachers remain unable to address their personal-professional concerns and issues.
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Similarly, the important of coaching within school culture has also discussed by Lindon
(2011) that that this particular culture is constantly gaining considerable space to cause overall
improvement in schools’ performance and speed-up the course of teachers’ professional
development. The concept of coaching has been further discussed that it originated from the
business environment to empower the employees to achieve their career goals, which eventually
implemented on profession of teaching and now addressed by relatively high number of schools.
Hence, the paradigm of coaching initiated from basic teachers’ training and extend to leadership
development and preparation of head-teachers, by promoting learning environment and building
high capacity of positive changes within schools.
Hustler, et al. (2003) identified the relationship between CPD and culture in their study
that some schools have implemented a positive interrelationship between school’s system and
teachers’ individualized needs. Their findings revealed that those schools which took huge
initiative to adopt a wide range of resources with the purpose of conducting CPD activities, also
proved as successful to extract best benefits from CPD. It resulted into creation of new, dynamic
and thriving environment which provided motivations to individuals and provided career
aspiring opportunities to teachers in compliance with school’ needs and demands. The
interdepartmental culture within schools also took positive turn and automatically addressed the
teachers’ individualized professional needs.
Wermke (2014) brought a unique perspective in consideration which asserted that culture
is not part of CPD, rather CPD is a significant element of professional culture of teachers.
Earlier, there used to be presumptions about CPD and its role for teachers’ professional
development that it is limited in its scope. It used to consider as short term and based on extra
training courses after school, in-service training by schools (which used to apply specific content
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and models) with the purpose of preparing them for top down reforms. Nonetheless, this
paradigm has shifted and took new turn over the years and CPD became part of their own
culture. It is mainly because of the reason that normally all teachers come across with similar
backgrounds of specific tasks and targets and usually they all follow certain assumptions about
their responsibility. Consequently, CPD helps to further enrich their unique culture.
With reference to culture, Optimus Education ebooks (2010) also discussed the role of
communities of practice that those teachers who work in cooperative culture, in which they work
together and plan their lesson through simple communication of talking with each other, build
their own kind of communities of practice. These communities help them to develop their
professional skills and broaden their aspirations. They share the knowledge about the
performance of their students, teaching methodologies of specific subject or content, share the
minor details of curriculum and communicate about their previous experience. These practices of
sharing help them to develop their own kind of small communities having a unique culture,
which in long term, help them to acquire career goals.

1.3.Research Problems
Day &Gu (2007) discussed that the professional development of teachers is strongly
connected with the overall education sector and its policy reforms. Hence, when policies are
negatively designed, mismanaged and misused, and ignore the needs and requirement of
teachers, they might pose negative outcomes on professionalism of teachers. In similar context,
Webb et al. (2004) also highlighted that when these policies are positive in nature, they redefine
the concept of professionalism of teachers, build a healthy environment of cooperation, and
facilitate the culture of cooperation, which ultimately supports teachers’ career aspirations and
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professional learning. Hence, Ifanti and Fotopoulou (2011) stated that the teacher’s perception
and opinion on educational policies can give an insightful paradigm for further improvement and
address their problems easily.Gamage (2006) has mentioned another issue, which highlights the
significance of CPD that those teachers who are unaware about their responsibilities, role and
challenges associated with their profession, they eventually get frustrate about the requirements
of this profession and might leave it. The situation become trickier when schools assigns
complex task to new recruits and do not provide necessary guidelines and trainings.
Alharbi (2011) discussed issues of teachers’ professional development in Saudi Arabia
that CPD programs are designed at government level and delivered through LEAs. These LEAs
make schedule for the conduct of training courses and sent them to school principals. Now, it is
up to principal that she allow the teachers to attend the programs or not. Unfortunately, the
situation is not much optimistic in the way that principals do not permit teachers to attend these
programs due to lack of teaching staff. They found severe difficulties to find the cover up, which
results in to stagnancy of teacher’s professional development. This point has also agreed by
Peckover, et al. (2006) that education system in Saudi Arabia is not encouraging and do not
support sustainable and coherent professional development. The top-down approach of the
government along with prevalence of short courses are not enough to fulfill the needs of teachers
at mass level.
Another problem has been mentioned by European Commission (2015) further discussed
in context of EU countries that normally there is a mismatch between teachers’ professional
needs and the content offered by CPD programs. According to 60% of teachers, their knowledge
and understanding of subject has improved and developed by CPD programs. Nonetheless, 50%
responded that their needs of development have moderately or narrowly satisfied. The situation
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is more severe in those member countries, where educational policies are designed by top level
government authorities and teachers’ needs remain unaddressed most of the times. The findings
of Eurydice report have been further cited, which revealed those needs highly faced by teachers
and not addressed by training programs of CPD. They include issues in the skills of crosscurricular teaching, teaching in multicultural environment and multilingual settings, lack of
counselling and guidance for student career, inability to teach students with disability or with
special needs, issues to handle new technology at work, and problems to induce individualized
learning in students.
As far as the factor of identity is concerned, Kirk, Dembélé and Baxter (2013)
highlighted another imported aspect that sometimes teachers come in teaching profession
accidently due to family or money crisis. In this regard, they called as spontaneous teachers and
work to fulfill the expectation of family and community around them. Consequently, they lack
required training but compelled to work in order to earn livelihood for their family. Similarly,
they also unable to acquire the necessary training and courses in given time period. In this
context, their professional identity becomes considerably fragile.
Borg (2015) further explained that conventionally, CPD conducts its training within the
controlled environment, instead of classroom. Hence, to some extent, it is not able to represent
the personal experiences of teachers within classrooms, where they spend most of their times. In
similar manner, it improves their behavior to limited extent in given setting, because, teachers’
behaviors are usually totally different within in their classes and trainings, respectively. The
main reason behind this issue is that most of the teachers’ capacity is to learn individually, due to
which their learning capacity remain limited in collective environment.
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Wermke (2014) further cited the views of Day regarding teachers’ culture that there are
sum of activities in teachers’ professional experiences, in which some are natural developing
from surroundings and some are planned activities, which are practices to yield both direct and
indirect benefits to individual teachers, their groups, school, and quality of their teaching in
classroom. Under this framework, teachers collectively assess, renew, review and extend their
professional commitment. It also becomes source for critical evaluation of their own skills,
emotional intelligence, and knowledge, which are pre-requisites factors of professional intellect,
planning and implementation of ideas on pupils and colleagues. Consequently, it resulted in to
their unique culture of shared practices and beliefs.
Hişmanoğlu and Hişmanoğlu (2010) revealed that the professional development and
career aspirations of teachers in Cyprus seems to be limited and restricted, due to restrictions and
limitations imposed by higher authorities of schools. There is a lack of innovative ideas and
techniques on part of authorities, which prevent teachers to develop their individualized
professional skills and identity.
With respect to these issues and problems in consideration, the researcher has conducted
this study within the setting of Qatar’s schools. It has been evaluated that the concept of CPD in
teaching profession is highly praised throughout the literature. Similarly, literature emphasized
that it helps to develop new kind of professional identity for teachers and develop conducive
environment for them to thrive professionally. On the other hand, literature also showed that in
some countries, CPD is not much valued and supported by education sector. In addition, it has
been also mentioned that teachers’ career is not solely depended on CPD, rather their career can
be positively facilitated by it. Hence, in order to understand the scope of these element, the
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researcher has conducted this study to figure out the extent of CPD’s role in English language
teachers in Qatar and tried to address their problems of CPD perception, identity, and culture.

1.4.Aims and Objectives
In the light of above discussion, this study aimed to investigate the role of CPD in
professional development of English language teachers in Qatar.
In this regard, following objectives have designed:

Objective 1
To explore the role of CPD in shaping the professional identities of teachers through the
improvement of learning and teaching skills.
The contextual analysis has addressed the issue of teachers’ identity with respect to CPD. It
highlighted that the training programs and course works taken by teachers play significant role to
redefine their professional identity. After CPD, teachers are able to see themselves in new and
innovative manner and fulfil their teaching responsibilities with this new type of perceived
identity. Hence, this study has set its objective to understand that to what extent CPD get
successful to develop new professional identities of English language teachers in Qatar. In this
regard, their teaching and learning skills have also desired to be considered and discussed
thoroughly in subsequent chapters.

Objective 2
To investigate the perception of teachers towards CPD in improvement of their
professional development and broadening of career goals.
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CPD is not only a concept but it is also a living phenomenon, which teachers experience
throughout their professional life. In section of contextual analysis, an attempt has been made to
discuss the multiple dimensions of CPD in numerous context and settings. It showed that how
CPD is viewed and evaluated with respect to societies, educational institutions and job
satisfaction of teachers. Hence, in this regard, this study is aimed to figure out the perspective of
English language teachers in Qatar towards CPD. For this purpose, an attempt has been made to
assess their views on CPD training programs, its individual impact on their personality traits and
their ability to apply it on their professional goals and aspirations.

Objective 3
To examine the extent of culture in teacher’s personal and professional life, which CPD
provides in designing of teachers’ professional identity and enhance their decision
making and other professional skills.
The details in contextual analysis have revealed that there is strong role of culture to determine
the professional targets and identities of teachers. In this context, the culture of school and
educational policies of government play significant role. These elements collectively comprised
the culture of certain work environment for teachers, which can either be positive and negative
for their professional life. Literature further showed that apart from this culture, teachers
themselves yield a culture of their own, in which they cooperate and collaborate with each other
and build cohesive teamwork environment. This study is concerned with evaluation of both types
of culture for English language teachers in Qatar.
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1.5.Research Questions
On the basis of research aim and objective, following research questions have been
designed to conduct this study more deeply and thoroughly.
1. How do English language teacher perceive and experience CPD?
2. How Do English Language Teachers Perceive Themselves?
3. How Does Culture Impact English Language Teachers’ Experience of CPD?
This study has been conducted in Qatar, hence, all these questions have answered with
the perspective of English language teachers working in schools of Qatar.

1.6.Rationale of the Study
Gün (2015) discussed that Izmer University of Economics, Turkey, offers foreign
language teaching programs to students and graduates through School of Foreign Languages
(SFL). The school applied CPD framework to enhance the career aspirations of its attendants. In
this context, normally, the model of reflective teaching and learning is used to induce numerous
skills among participants. This program is spread on the span of eight weeks, which conduct
same number of input sessions and three class observations. The observation part is based on
lesson’s video recording. These videos address multiple elements of participants’ performance
and later show them to improve their professional life. Those teachers who attended these
sessions reported that those videos proved very beneficial for them. They were able to see their
mistake and flaws on first hand, due to which it was easy for them to figure out the improvement
process. As far as this study is concerned, it has been evaluated that the concept of CPD is
considerably complex and when it gets combined with issues of identity and culture, the situation
becomes more complicated and this complicated and long processing also discussed by
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Gün(2015). Hence, in order to understand the broad concept of CPD, specifically, in terms of
identity and culture, this study has been practically conducted on English language teachers of
schools in Qatar, to evaluate the developments in their personal-professional life.
In similar context of CPD’s setting in Turkey, Hayes (2009) mentioned that in previous
two decades, the researchers feel increased need to ascertain the identification related needs of
teachers and its influence of teachers’ classroom activities and schools’ long term life. The
literature revealed the concept of identity is very significant to comprehend and understand the
numerous dimensions of needs of English teachers. Similarly, with respect to identity, Craft
(2000) discussed that the issue of professional development is fully dependent on teachers’
internal motivations and career ambitions. They are themselves responsible to upgrade their
professional life and seek growth and development in it. Apart from this individual approach,
Usma (2009) provided the institutional approach which asserts that the policy makers within
government, education sectors, ministries, schools districts, and within schools are responsible to
develop opportunities for teachers’ professional development. In this regard, they launch
multiple types of programs and courses, which help teachers to fulfill their professional needs
and expand the horizon of their professional aspirations.
By keeping these views in consideration and identifying the gaps in research, it has been
felt that there is a need to evaluate that how these two perspectives address the identity issues of
teachers, simultaneously. Hence, this thesis has designed to understand this particular
framework. The concept of identity has been thoroughly discussed throughout the literature and
also measured among all participant teachers. This study has investigated numerous element of
personal and political initiatives for teachers’ professional development in their career, both
through literature review and direct data collection on first hand.
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In context of CPD’s relationship with culture, Starkey, et al. (2009) also discussed that
teachers are themselves very active to develop their own culture by engaging in numerous types
of professional sharing with peers and colleagues, which results into development of professional
communities. However, when there is a language barrier than it is difficult to develop such
culture. This situation has highlighted by Elabbar (2014) that in Libya, those teachers who teach
English, it is not their first language and it also does not comply with the Libyan culture.
Consequently, teachers are very restricted not only with their teaching pedagogies but also with
career aspirations. They are not able to use advanced techniques or technologies due to their own
weak professional skills, and similar impacts come on students as well. In context of this study,
this situation seems relevant with the English language teachers in Qatar. Therefore, by keeping
this element in consideration, this study has conducted to evaluate the cultural related problems
Qatar’s teachers and their ability to develop they own professional cultures.
Alibakhshi and Dehvari (2015) also addressed the issue that foreign language teachers
mostly come across with problem of expanding their career goals and targets. This problem is
also faced by English language teachers of Iran, who face numerous challenges to continue their
professional development. In this regard, authors conducted their study in phenomenological
manner and interviewed twenty two English language teachers. The results revealed that teachers
perceive CPD as a mean to develop their skills, constant learning, to remain updated, continuous
learning through personal interest along with professional revitalization. Similarly, Mestry,
Hendricks and Bisschoff (2009) conducted quantitative study in South Africa, in which they
evaluated Integrated Quality Management System (IQMS) of education sector, which
emphasizes the implementation of CPD for teachers’ career development. Their study found that
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in South Africa, two elements are highly prioritized, purpose and process of professional
development programs.
In general, it showed that how much SA’s government is concerned with teaching
profession and its growth in society. In this context, the researcher evaluated that this situation is
far much contrary then Libya and Saudi Arabia (which discussed in section of Research
Problem), than it has been asserted that the CPD’s perception varies with respect to countries and
societies. It was one of the strong rationale due to which, this study has conducted to judge the
extent of CPD’s role in life of English Language teachers in Qatar. The research was intended to
know that in Qatar, whether extreme situations lies for the teachers or not, how they face them
and what measures they take to overcome these challenges. Due to all these queries and
concerned about CPD, the researcher has initiated this very study.

1.7.Significance of Study
Hişmanoğlu and Hişmanoğlu (2010) conducted their study in context of Cyprus. They
aimed to explore the perception of English language teachers regarding education supervision on
their professional development. Normally, educational supervisors emphasize to strengthen the
performance of English teachers and tended to encourage them to resolve their professional
weaknesses in efficient manner. Nonetheless, their study found that there is a huge difference
between the real experiences and teachers’ expectations towards educational supervision. The
researcher evaluated that supervision stands for certain authority figure, which implement the
programs of professional development. However, Hişmanoğlu and Hişmanoğlu (2010) called it
as certain conceptual phenomenon. In this regard, this particular study is significant in the way
that it aimed to highlight the role of real life policy makers, schools’ management, and other
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concerned authorities, in developing the professional life of English language teachers. This
study did not refer some abstract notions or concepts, rather seek to evaluate the issue in real life
experiences of teachers.
Similarly, Pechover, et al. (2006) highlighted the education sector of Saudi Arabia and
mentioned that it is not conducive for professional development of teachers. The policies and
authorities are far more restricted and have limited opportunities to offer. The top-down
approach along with short courses is not able to fulfill the wide array of personal and
professional needs and demands. Similarly, Alharbi (2011) discussed that the main cause behind
these issues in Saudi Arabia is that education sector is in strong control of government. At upper
management level, CPD programs are designed and scheduled, nonetheless, they require
multiple middle channels to reach to teachers. In this context, school principals and head teachers
are very reluctant to allow teachers to pursue these CPD programs, mainly due to lack of staff. In
addition, the profession of teaching is not much valued in Saudi Arabian society. There is high
trend that those fresh graduate who join it, eventually change their profession due to lack of
support and prestige from government and society.
In this regard, this study is significant in the way that it chose to interview the English
language teachers directly. These interviews became huge source of knowledge about Qatar’s
society and government’s approach toward teaching profession. Nonetheless, the first-hand
information given by teachers showed their real life perspectives and opinions about the teaching
environment of Qatar and brought micro details in consideration.
In context of Saudi Arabia, it has been found that government is very strict about its
educational policies, due to which teaching profession is not able to thrive and teachers feel huge
lacking in professional development. The similar situation can be found in context of Libya, as
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discussed by Elabbar (2014). Nonetheless, Libya is developing country and the difficulties for
professional development appears due to lack of resources, language barriers and social
backwardness. The study of Elabbar (2014) revealed that in Libya, teachers are not able to
perform well due to lack of tangible resources in hand. Nonetheless, the education sector in
intended to grow and also wants to facilitate its teachers. Nonetheless, this situation does not
exist in Qatar, which possess considerable resources to grow and thrive, but its education sector
is still very limited in its scope. Hence, this study is significant in the way that it brought
teachers’ approach in lime light to better the situation. It identified those political and cultural
barriers in Qatar which prevent teachers to grow and thrive.
In context of South Africa, Mestry, Hendricks and Bisschoff (2009) found in their study
that there are two significant factors which pushes for efficient implementation of CPD, its
purpose and process. When purpose of the CPD is clear to teachers, they are more enthusiastic to
gain considerable insight and implement them in their classrooms. UNESCO (2006) also
highlighted the process of implementation of CPD that the teachers are main actors on which the
efficient performance of CPD and quality implementation depends. They are supposed to apply
interactive means and methods of teaching on students to develop favorable environment for
learning. It has been further argued that the quality teaching and quality career aspirations mainly
linked with the quality of education and learning, which they acquire from their personal
experiences and from CPD. Similarly, this study also discussed those factors which persuade
English language teachers of Qatar to seek CPD for their professional development and
highlighted their means to acquire it. It also emphasized that the role of teachers is significant
and central to implement the learning of CPD, within hostile policy environment.
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1.8.Defining Key Terms
Second Language/L2
Otwinowska (2016) defined first language that it represents the mental grammar of
speaker. It is a set or paradigm of abstract rules to generate sentences. In this respect, T=those
who learn or acquire second language and have ability to use it like first language, it is called as
L2 or second language proficiency. Leclercq and Edmonds (2014) highlighted that the level of
proficiency is measured through fluency, accuracy and complexity.

Continued Professional Development (CPD)
Warden and Mcnair (2016) defined CPD that it is a particular type pf learning which
enhances the professionals’ knowledge and deep understanding. It is a work-related learning, in
which coaching, student supervision, peer mentoring, and job-shadowing are involved. It deals
with fulfillment and enhancement of pragmatic learning, delivery and practice of knowledge and
acquiring appropriate and accurate professional qualifications.
Green (2006) defined CPD in context of clinical psychologists that it entails educational
process, development of specific skills, and to seek the particular opportunities for professional
development in order enhance one’s competence as professional. It requires necessary
experiences and trainings which boost the performance of psychologist to improve the quality of
care given to patient.
REPs (2016) also defined CPD in its own way that when professionals choose to learn
and develop their skills continuously with the purpose of remaining up date and able to work
efficiently, safely and legally, the process is called as CPD.
Identity
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Clayton (2003) defined identity that it is a system of unifying information about one’s
self. There are numerous ways to organize the information because, one possess multiple types
of identitities, which vary with respect to past experiences and immediate environment. In this
regard, there is a personal identity, along with identity of an individual with reference to his
group.
Schechtman (2005) gave his own definition of personal identity that the “deep unity of
consciousness throughout an entire life” (p.2).
Quitterer (2010) also defined the concept of identity that it is a capacity to have firstperson viewpoint, which makes one as human person.

Culture
Moore (2012) defined culture in context of ethnography that it is a complex sum of
belief, art, knowledge, law, morals, custom, along with those qualities which person can acquire
from society as its member.
According to Williams (2003), culture can be defined in three different manners. First,
there is an ‘ideal’ perspective, which explains culture in terms of universal and absolute values
and consider it as a process or state of human perfection. Second, there is a documentary
perspective which defines culture as an embodiment of imaginative and intellectual work. In this
work, human experiences and thoughts are recorded in detailed manner. Finally, culture can be
defined in terms of society that it indicates a specific way of life, which demonstrate definite
values and meanings in every aspect of social life, institutions and people’s casual behavior. This
definition provides explicit and implicit meanings of lifestyle within specific culture.
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Bailey and Peoples (2013) provided both narrow and broad definitions of culture. In
narrow context, it involves the learning of morality standards, etiquettes, attitudes, language,
reality perception, notions about standards of life, beliefs regarding male female relationship, and
work environment etc. All these attributes are called as knowledge of culture which moves with
everyone in his/her brain throughout the life. With respect to it, the broad definition of culture
illustrates that it is a behavior of people in certain society. The attitude and behavior of people
within home, work, religious places, along with their way of conducting their personality in front
of people such as, peers, parents, and employers, and the demonstration of their emotional
vicissitudes (excitement, anger, and sadness), collectively yield culture. This definition is broad
in the way that behavior can be seen and felt directly in contrast to emotions. Different societies
carry different culture with them.

1.9.Structure of Study
Chapter 1: This study consists of eight chapters, which addressed the role of CPD on
English language teachers in Qatar. This very chapter is the first chapter of the study, which
introduced the topics, provided its contextual background, presented research aim and objectives,
on which the entire study has conducted.
Chapter 2: Second chapter is related with literature review, in which the concepts of CPD
have discussed, along with numerous models and implementation strategies within the context of
teaching profession. This chapter also discussed the areas of teachers’ identity and role of culture
with respect to their professional development. It also highlighted the conceptual framework of
teachers’ perception about CPD itself. Here, multiple paradigms of CPD on English language
teachers from different regions and countries of the world.
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Chapter 3: This chapter is related with the discussion of research methodology, through
which data has collected and analyzed. It further explained about the research design from the
beginning to the end, in which the key milestones about literature review, data collection,
analysis and reporting were discreetly mentioned. In addition, it discussed the philosophy of
research along with approach and methodology and provided justification for their use. As far as
study tools are concerned, they have been thoroughly discussed and justified with logical
support. This chapter also highlighted the data analysis techniques and justified their use with
scholarly materials. Finally, it provided the details of ethical considerations which have been
prioritized to collect data from participants.
Chapter 4: This chapter is concerned with research findings or results. The responses of
the participants have transcribed and reported in this chapter.
It is important to notify that chapter five, six, and seven are of pure discussion, in which
literature review and findings have been compared and analyzed with the help of researcher’s
own perspective.
Chapter 5: In this regard, fifth chapter addressed the issue of identity for English
language teachers in Qatar. It found that in CPD, there are multiple factors along with CPD
itself, which play dominant role to determine the individual professional identity of teachers.
Chapter 6: This chapter deals with the matters of culture, in which government policies,
school’s environment, and teachers’ own initiatives to make their own kind of culture have
highlighted. It also discussed needs of teachers, their workload, role of reforms along with their
impact, and challenges faced by them
Chapter 7: In this chapter, numerous themes regarding culture have highlighted and
discussed with respect to literature review, which included value of CPD, sharing opportunity for
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teachers, their needs and requirements, their professional knowledge, teaching strategies and
classroom management techniques, online professional development, benefits of ICT in
teaching, and reflective practices of teachers.
Chapter 8: This chapter concluded the whole study in detailed manner. It presented the
separate conclusion of each theme: CPD, identity and culture and highlighted their role towards
the development of teachers’ professional aspirations. It is important to understand that this
chapter has revealed the detailed insight and arguments, which researcher learned through this
study. In addition, it also provided future implications of this study and gave recommendations to
new researchers about the existing research gap related to continued professional development.
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